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PRKFACE
In nearly all parts of the world reading is considered
to be the most important subject in the curriculum.
a large part of the school life in most schools.

It makes up

To illustrate

its importance in I;iexico, the child is given a reading

t

est at the

end of each school year, the results of which determine whether hE
passes into the next higher grade or is retained in the same
grade.

Reading is, therefore, the "criticaP' subject throughout

the elementary schools of r!texico.
Since the bibliography on this subject available in the
United States is inadequate, the author deemed it necessary to ob.
tain most of the information from original sources in r.'J.exico City.
The study, therefore, rests on the author's personal observat ions
in the classrooms in Mexico and on information about techniques
and methods used in the teaching of reading which was obtained
from first grade teachers, heads of departments and various authorities in the rJIexican

s~rstem

of eclucation.
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CHAPTER I
INTRODUCTION
Statement of the Problem
This thesis is a descriptive and illustrative study of
the reading program of the first grade in the Mexican schools,
operated by the federal government in IV.lexico City.
The purpose of this investigation is to learn the history of the reading methods used in I4exico City, hOIr{ rending is
present ly taught t the extent and nature of the reading readiness
program and the methods used in the teaching of initial reading.
No attempt has been ma.de to evaluate or appraise the If,exican program of education.
Definit ion of 'ferms
In order to achieve consistency and clarification, the
terms used in this thesis must be defined.
El Silabario de San fvliquel:

Los Cartels l\'lurales:
El Fonetismo:

The syllabary of Saint

Wall Cards

The Phonetism

Clinica IJledico Pedagogia:
1

Medical pedagogical clinic

2

Clhlica de la Conducta:
_
Lenguf J' A:

Psychological clinic

Ian guc;.ge
.

Secretaria de Educacion Publica:

Secretary of Public

2;ducation
El metodo onomatepeyico:
El metodo global
method.

0

'rhe onomatepeyic method

natural:

The global or natural

CHAPTIi:R II
EVOLUTION OF THE T £ACHING OF READING IN l,,'j!:XICO

In the historical evolution of the teaching of reading
in I~;exico, there are two distinct periods:

the old 8.nd the new.

'rhe old period dates back to the fifteenth century when printing
was invented and the new period began in the early years of the
nineteenth century and extends to the present time.
The mod ificat ions in the dida.ctics of reading \flere
radical after the invention of printing.

In the first place,

all of the texts, exclusively manuscripts, were changed to
printed texts.

Secondly, the use of printing tended toward stand-

ardization of symbols.

Thirdly, two different alphabets were

made; a printed alphabet and a written alphabet. R)Urt.h~, new method~
and procedures appeared.

Fifthly, readinrc and 1,."riting \-lere

fused. l
El Silabario de San Miguel
For many years, the teaching of reading in l'texico was
done by the use of the silabarios made by a I'l1exican priest, San
Liguel.

In thirty-eight lessons he introduced the various syl-

1

Instituto Nacional de Pedagog::ta, r;iexico, D. F.

3

4
labic combirt:ations that could be formed 11'1ith the consommts and
vowels:

inoirect sylla bles, direct simple, direct composite,

inverscd simple, inversed mixed simple and mixed cornposite.
this method there were:

(1)

In

mnemonic study of the vowels, (2)

study of the consonants, (3) study of the words by syllables, and
(4) a visual reading of the letters, of the syllables, and of the

words.

Writing had to be taught separately since the syllabary

technique had printed letters, both capital and small. 2
Rafael Ramirez describes this technique as "detestable"
because:
(1) Es comple~amente antipedagogico pues comienza no con 10
que el nino entiende (frases 0 palabras), sino con los
no~bres de simbolos (las letrasJ que carecen de sentido.

(It is completely antipedagogical because it does not be
gin with the things that the child understands, such as
sentences Or words; but with the names of the letters
····:'ich are not meaningful.)
(2) No es logico en su principio basico, pues los nombres de

las letras no producen·las palabras. Por ejemulo:
a - ga; t - 0 - to; no da gato, sino geagateoto.

g-

(It is not logical because the names of the letters do
not produce words. For example: g - a - ga; t - 0 - to"
does not produce gato 'cat' but geagateoto.)

(3) sa metodo es excesivamente tedioso y aburrido en su con-

tenido, a causa de que olvida los inter0ses infant-iles y
a causa tambien de que hace abstraccion completu de la
vida.
(The method is very tedious and boring in its contents
because it ignores interests of children and is corn-

2

Ibid.

5
pletely Bbstr~ct in the life of tha child.)
tl prandizaje de 13 l':ictur;t f)or est;
'netoc"io \jS !n:.ly
Inborioao y diri~ctl, p'..H~:5
r~~ lograrlo, el nino consume
un~! enome auma de tie'TpO 'j (j," iiitlterfd; .• J

(it) ;:.;1

{'i'ha le,~H"nini~ of reoding b this mtithod is vary It) ;)orious nnd difficult since it consumes, on the part of the
child, ftn enorroOUS amount 0, til1lU :,m,; i;;mer(;y.}

Los Cartels

li~urales

At the begi11nin,g of the ni net·aenth canturv a
~n

the te:;r::hinp of roading

irti.' re;1din~~: fastar.

ne~'l

method

invented for the nuri.lose of ter;ch-

\I(,:U1

The t'~uthor of this method, Senor .Jose iJ;oviano

Vrdlejo, was not a t:9~tchC!r, but he tried to teach reB-din;; by comhin:ln;' till of tho consonfllints in the .~lphabet v/ith only one

vowel.

Accordinr to thls method, randin;: and w:rltinp, \liera tRuv;ht. s0p'::r te 1y.

The child lemrned the words through syllabicntion

could be usee with larg!J

f;I'OU/,S

of children.

nl:lced on the wall ir: t,hu classroom.

Hmt

The cartels which

The instructors 'ilOuld tench

the children to ra,"-:.cl the words written em the cartels through

sou

J

.. sel, :i8mirez,

itoriql 7ecnicotJ<1ucativ,;.

4

"'"

LJl. ~nsenr'nzn

d.e 1;'j l.ectura, ;".ex:i.co,

FJ1+6, '1;'/.-'- ---.----.-

Instituto ;'~aciona,l de jedngog!~,

6
i~l

Th~~

FonetisIllO

snelling and syllabication of the 'i!ord in reading

~asted for the rost of the nineteenth century and ,)xtonded into
~hl~

early twentieth century_

\!:arly in the twentieth century,

",he phonic method app0D.red--a method developed by irofes30r
~nrique C. Hebsamen.

In this motnO\) the author introGuCGC the

f5imultaneous teaching of reading and writing, tLe teaching of the
!sounds of the letters, pre-rea,din!! and pre-writing exercises, ex~rcises
~o

to

evelop auditory (:lnd visual

di~3crimination,

exereises

develop motor control, writing; and re<:-l.ding of small printed

ind manuscri.pt letters :!3nd writing; and readin;r, of printed CB..pitHl
.3.nd manuscrint letters.
The following exercises were introtHlced to cclvelop vis~al

~iscrimination

and muscular coordim:ltion:

traCing points,

",r9cing str:1.!ght linea, tracing angles I tracing curved lines,
lr~lwinr:

sticks, dra\-'dng hooks J

drawin~

fish hooks. dra.,,!ing Arcs

Ilnd drnwing CHnes.

This af fort was m.ore scientific and more pedugogicf:ll
tlnd required competent teachers.

ntroduced books.

It abandoned the cartelsa.nd

It soon spread throughout the enti.re

';:~.Emublic

,it h effeeti ve results J since the children tl'lere taup;ht how to
read and write at the same t :true.

HO'>'ITever, the Heosame~.'~ "chnique

t-onsumed so much time and ants iled so much work on the part of

7
both tencher and puoil, that it was ab£jndonad in M<3ny schools. 5

5

lli2..

CHAP'L~R

III

THE READING READINESS PROGRANl
The Need for a Pre-reading Program
Professor Dolores Guzm~n, who is the head of the Pedagogical Institute, believes that there is not much of a need for
a pre-reading program in the first grade in j,j,exico, sine e the
~!~exican

child of six Y0ars of age possesses the necessary abili-

ties and skills required for reading before he enters first grade.
The school merely guides and develops the already possessed a,bilities and skills.

'I'he :;lexican child of five and six is more ad-

vanced mentally, socially and emotionally than the child of like
age in other nations, particularly Europe and the United .states.
The mind of a Nlexican child of ten years is comparable to that of
a sixteen year old child of other countries.

This factor of matu-

rity is due to a number of reasons:

geographical location, stand-

Ards of living and home environment.

As soon AS the IJ,exican child

is able to walk, he becomes a wage earner and is given adult responsibilities. l

1 Profesora Dolores Ledina Guzman, Jefe del Laboratorio de Pedagogia del Instituto hacional de Pedagogia dependiente de la Secretaria de Ed u c acion Publica, Mexico, I)'. F • (Personal Interview)

9
Dnfortun.ntely, hO~i'!ever, be cause of economic

re;9,SO!1S,

ir,he 1Jep~rtme,nt of ,~ducation is not financially nble to prov).de

ftihe t)right child l,'iith soscial instruction am: special nttent"ion.
2
Therefore, many of these children develop into criminals.
The Kindergarten Program
The governm~Hlt schools provide two years of kin"ert~ar-

ten training.

The child enters the first year of k1ndergartenat

the age of four or f1 va and the second year at the flfJ;e of f1 va or
six.

This preliminary "sriod is designed to develop readiness

for reading and for other activities required in the first

e:rll da. 3
At the end of the second year of kinc:ergarten, the
U~'rt". roit-2ngel test is admini stered to every ch ild.

In the event

that the ch il(1 does not show readiness for first grade, h.~ is rat<'!ined in kindergarten for another yetlr, providing his stature
and physical growth are proportionate to that of a six yea.r old
chi ld; oth (~:r';I(ise the chi ld is passed lnt <) first gr:ide ,,>Tith the

oossibilitv of failure. 4

It is a common be Ii af nrnoDi:' first ~Tada te':] chers thHt

2

~.

3 Profesortl Rosaura ,:ap8.to, Jefe nVi.recciOn General de
5 dUC;::Jcion Pre-Primari~" i,,',axico, iJ.l:. (Personal Intarvie,,'\I)
4

!2.!.1.

10

the reading '"success of the child in the first grade is greatly
influenced by the training received in the kindergarten.
,-

Los niil'os debia ser antecedente forzosa de laescuela primaria, traen siempre
una preparacion
..
.
, valiosa habitos de aseo,
de trabajo en comunidad; saben o~r y atender, dibujar, modelar, tienen costumbre de expresarse cantan.5
(The children who come from kindergarten and enter first
grade are always well prepared. Kindergarten should be compulsory. This preparation includes the formation of healthy
habits; the children are trained to work l,iith other children;
they learn to be attentive, they learn how to draw and model,
they learn how to express their needs and they learn how to
sing. )
The number of kindergartens operating in the H.epublic
from 1947 to 1953 and enrollment in the kindergartens throughout
the Republic from 1947 to 1953 is illustrated

by

'I;j.ble I and

'rable 11. 6
5 Rosaura Lechuga, El Mundo del fUno, Ivlexico, D.F .•
Editorial Pat ria , S. A., 1952, ""T5-16.
D.F.

6 Direccion General de Educacion Pre-Escolar, MexiCO,
(VJall Chart)
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The F'lrst Grade Progra,m
\','hen the child enters the first grade, th~~ Letroit~~;ngel test 1s administered, the results of wh icb

particular group into which he will be placed.

determine the

'fhe child 1s

1P1aced according to mental and chronological age.

The first

groun comprises children who are above average in intelligence;
the second group consists of those children of' norm..'!l intelli-

gence; the third group is made up of those who deviate slif.?htly
from the normal pattern; while the fourth group comprises children who are dull or sub-normal in intelligence.

'j'he latter

group 1s referred to the Instituto Nacional de Pedagogia, and ore
given a series of mental examinations.

1'h1$ group 1s usually

sent to a special school where they receive soscial help and attention.

:Jince these groups vary considerably ill readiness for
rea.ding, the readiness orogram in the first grade 15 c.etermined
by the needs and a.bilities of each group_

The children in the

first group require little or no additional preparation for

learning to read when they enter first grade.

However, the chil-

dren in the second and ?articularly in the third p:roup require
more preoaratinn and a longer perio,) of preparation.
~ority of schools, however, this nartoa of preparation
~i vely

short.

In the ma1,5

rela-

The nrivat '9 schools h~'1ve a preparat,or'l re;",d ing

13
grade t compa"'rable to the l-C grade in the Chicago Public School
system.
In the event the child [<)ila the reading test at the
end of the school year, he ro nains another year or DiH"hans two
in the first gr@de.

couraged and develop..:

In n1<'1ny it'st :me(~s;; the child

comet; dis-

feelings of en:ot ional and Bocird in.:Jde-

qu.1.CY, the results of which are truancy and dropring cut of

school. 7
It is alarminr, to learn the nureber of children who
fail first

~;rade;

in fact, some of

manv !is two or three times.
school is also alarming.

the'~;

repeat first gr:'!de as

The number of' children who

,~lhandon

Less than ten per cent of children \'rho

enter first grade complete the sixth gr<l,:e.

'l'hesa children de-

velop an inferiority complex and dis Dla::.' a dislike for their
teachers.

!J[.my of these children would have needed only special

help and consideration from their teachers.

The teacher must re-

alize that not all of her children are s.like physically, mentally
emotionally or soc l:.dly. She cannot t therefore, expect the same

results in reading and other academic subjects from all of them.

.
• 7 Profesora Antonia l.,o~ez 1>'Iacias t su~dir.,-ectora de .•
Direccion General de Alfabetizacion Secretaria as c.riucacibn Publica, r~exico, D.J.'. (Personal Int;arview)

14
A.

nre-readin€,; urogram is therefore indispensable. 8

It is interesting to note that the teacher hRS the obli,8tion of inst ructing the slow child during the vacat·i.on period,

that he may catch up with the rest of his classmates by
he ti me school opens aga in.

If ths child is at anv time in poor physical condition,
he is referred to the Clinica iv';edico Pedagogia. where he is given
a thorough physical examination.

If the child displays faelings

of inadequacy, restlessness, shyness and nervousness, he is re ...
ferr<.'!d to the Clinica de la Conducta J so that the cause of his
difficulty may be diagnosed. 9
Es a 1a maestra del primer ano a In que corresponde prepararlos para a tarea que van a emprender y para el10
tiene que conocer1os conslderar que totios son diferentes y
saber cuales y de que calided son eaas diferencias. Conocer
hasta donde es posiblt; sus problemas de hogar, que tanto
afectan su vida emocional: conocer su ambiente social, sus
capa.cida.des, apt itudes, astado de salud J sus experiencias,
costumbres, voluntad para aprender, en ~Oa palabra, sus condiciones tlsicas persona1es y sociales. iO
(It is the obligation of the first grade teacher to pre:)are
the child for reading. The teacher must know her children.)

8 Rosaura Lechuga, E1 ){IUll<lQ del Nino, M'xico, D.P.,
&;ditorial Patrie, S. A., 1952,"'"1).
9 Profesora Delores Medina Guzman, J efe del L.C1 boratori&
de Pedagogla del Institu~o Nacional de Periagogla dependiente de
la Secretarla de Educacion. (Personal Interview)
10

RosauraLachuga t .:::;1 ~,;undo del ~ano t 16.

-

--

The teacher must kno1.i her children. ~;he must realize til3t
not all of her children are alike. Jhe must realize tbat r::!L
of the:llaI'e diffo:.:!rent an,1 sh~ must ~,n()VJ w}'";at the differences
are and how big they are. The teacher must be acquainted,
as far as possible, vvith the problems that exist at home and
to what extent they affect tbJ emotional lif.:;; oj' the child.
The teachlr"usl
acqua:i.nte,; ",;it.he socit1.1 mdkeu~~ of the
child, hi~3 ab ility, his aptitude, his health t his experiences, his custO!lS, his desire to lii:arn. In other '\.'lOrcis,
the t~acher must kll0'l! the phy:;ical, personal and social makeup of each child.)

be

Factors in Reading naadiness
~

Senorita Rossura Lechuga believes that the success of
the cJlild in reading depends upon how well the teacher knows the

weaknesses and abiliti88 of each child.

Readiness for reaaing de-

panas upon a numher of factors, physical, omotional, mental and
social.
The following physical. factors are indications of lo.ck

of readiness:
enfermizo, esta palido 0 demasiodo delgado. Bs irascible
p3sivo, inatento. Sa acercs 0 aleja demasiado 81 libro de
los ojos. !io ve 10 que eate en el pizarron. Tiene los oarpados 0 los ojos enrojecidos. No oye bien. No controla los
museulos de la. mano y del bra~o y sus dlbujos y trazos demnsiado defectuosos. gs zurdo. 11
(He is Sickly, pale or too thin. He is choleriC, inactive,
inattentive. He holds the book too near or too far frOtrI his

25

eyes. He does not seew-h':lt is on the blackboard. He has
blinking or inflamed eyes. He does not hear 'tlell.. He does
not h~ve control of the muscles of the hand or the arm and
his drawings and tracings arc very defective. He is lefthanded. )

11

Ibid.

16
The follovling emotional characteristics indicate lack
1>1'

readiness:

It.&s timido, melancolico, caprichoso, inquieto,

~escuidado."12 (He is timid, melancholy, capricious, troublesome,
pareless. )
The following mental characteristics indicate lack of

~eadiness:
denes.

"No retiene 10 que se le dice.

No sabe ejecutas or-

No puedo realizar un trabajo que dure cierto tiempo.

Itiene habitos sociales. 13

(He does not retain what is said.

does not knmv hO~J to execute orders.
task that takes some time,

:[0

He

He is unable to perform a

He does not have good social habits.)

The following social characteristics indicate lack of
readiness:
No es bueno con sus companeros, ni respetuoso con la maestra.
Tiene la, costumbre de criticar. No es limpio ni ordenado.
No es puntual ni cumplido. No hace bien la parte que le toca
en el trabajo de conjunto. No es tolerante, servicial ni
generoso. No reco~oce la justicia. No le gusta hacer las
cosas bien hechas. 4
--./

(He is not nice to his friends nor does he respect his
teacher. He has the habit of criticizing. He is not clean
nor orderly. He is not punctual nor obedient. He is unwilling to do his share of work when working with a group. He
is not tolerant, obliging nor generous.)
If the child is sickly, oale and suffers from frequent

12

~.

13

~.

14

~.
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colds and

he~dachss.

child

have cafective hearing or eyesight.

ffiH.y

a doctor should be consulted and the child

If

H

nhysical handl

cap is not found, the teacher should try to loc.'lte the source of
m~ l:?djustmsnt.

cent of th:::: children in t

.~ldequate

1--

ird p;rade had visual deficienc::i ,;!f) 'lII'hich

auditor; and visual discri.mination ;..1nd. muscular

coordination are essential for effective readir.g :and \"lriting.
~;;evelop

1'0

these abIlities, Rosaura Lechu.ga sugg:ests tha follOiJring

ex,3rcisss:

describi~g

objects and pictures, s8;,)aratir:g buttons

of different sizes and sh&pes, imitati
rtellillg of storiee,

comnosirL~~

sounds, tellinc and re-

simple poerr:.s. learning; simt11e songs,

dramatizing stories, playing games, constructing houses with
blocks, drawing, .modeling, cutting and folding. 16
1:~xperiencesJ
S:Jry

to the child.

will lack 10e;;;.5.

both first-hand and vicarious,

~.re neC65-

If the ch ild does not have (Jxpcrienccs, he
Ideas are necessary for effective rer'di.!F'.

Visitss a los ,,:;lrededores de 1a escuela, para Co.::ocor jardines, p1nn!-as, pajaros y flores; a los edificios publicos,
ta1leres, faoricas, tiendas, mercados, sobre las que pl1.lt1.-

-

15 Ibid., 14.
16 llli.

I,

I'
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quen y comenten despues en el salon. Hacer albumes de frutas, flores, muebles, p1edraa; clasificarlas por su color, su
forma, au procedencia.~l
(Visits in and around the schools, in orC:er to know the gardens, plants, birds and flowers; visits to ]:)ublic buildings,
factories, stores, markets, in order to have something to
talk about in school. The children should make albums of
fruits, flowers, furniture~ stones, classif' ing them b'l
their color, size and origin.)
The child must be taught to live with others.
one of the most important tasks of

thE~

teacher.

This is

There are many

children who do not know hOll\r to cooperate and get along successfully with other children; many of them are impolite and have
little or no respect for their playmates.

Good habits must be

taught by the teacher and she must supervise the children closely
to see tha.t they are just, polite and cooperative.
cessary to be severe.

It is not ne-

JI'requently severity and lack of und er-

standing produce bad results.

Children require understanding and

they must have affection and love.

Those children who are mis-

treated, suffer emotional distress and anxiety.

Frequently prob-

lem children come from homes and often they have been abandoned
by their parents or the parents have failed to give them the love
and affection that they need.

From the moment the teacher re-

ceives the children, she has a marvelous task to perform; teaching them friendliness,

h~lping

them to get rid of their fears

and selfishness and surrounding them with affect iOll and

17

Ibid.

lov~..
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Dedicadas (iOB semanSs aproxirnar'amanta a esta interesante
eta?'~:t d';lSrep!:Jracion, ha lle;;nda 131 mon.ento de iniciar 1a
lectura.
(ti.pproximatcl· after t'.110 'tIeek::; of this pro ;.,aration, the time
to te:ich reading has come.)

CHAPT~H

IV

General and s pecLfic objectives
The general objectives of the language arts nrogram

are two-told:

to develop in the child the abilit7 to uae his

language correctl,"--botb oral and written» and to gi va the ch i Ld
l
an inst rument for the aC~luisit ion of his culture.
The specific objectives for teaching the language arts
a re as follows:
(l) Oral reading:

to develop in the child the !J.bilitJ

to ~3Jwress himself adequately and to give an artistic value to

his reading.
(2) Silent reading:

to develop rapiditv in read.ing and

adequ.ate comprehension of it; to develop favora:;le at udy hab its.
(3) Recitation nnd dramatization:

child's vocabulary.
(1..) l~locution:

to enrich the

to develop in the child tho ability to

express himself adequately; to correct defective for:::s of oral

J. Hubio Villagran y Carlos Paz:.:! de In Ve[.;:)., ,,,g;enda
d 61 ;,:aestro) :'!"exico, D. F., Mont~ de Piedad numero 15, JJ6sp:::tcho
1

402t-~;O;-431-432.
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(5) ,;Jritinr;:

to give th0 child a means of cor!:munica-

t ion; to dave lop in the ch iid the ahilj.t,' to '.'trite clearly and

rapiHy.
(6) Compo~dtion:

to develop in the chil,:t the abl11tv to

reason; to develop in the child the ability to express himself
with simplicity, accuracy, bt':B.uty and clarity.

(7) Vocabularv!

to enrich and develop the vocabulary

of the child; to acquaint him with the lit.aral and figurative
meaning of words.
(8) Grammar:

to develop in the child the ability to

use wor::s accurately in both writt(:m and oral expression.
(9) Spelling:

to teach the child accurate spelling of

words and Draper PUl1ctuation.

2

Contents of the First Grade Program
It is int~~re8t ing to note that the school :'ear in
l'{.exico is ad,justed to the climate of the different ragions of
the countr:!.

In the lowlands and tropical regions, the new

school year begins in September and ends in Junf~, while in the

mountainous regions and r:,~exieo City, the DEn.., school year begins
in February and ends in ~Jovernber.

2

-Ibid.
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The following general activities have been suggested
for the school year beginning in February.
(1) Oral reading:

stories and games to develop audi-

tory and visual discrimination.
(2) Silent reading:

exercises composed of commands

that require both individual and collective participation, the
Durpose of \-ID ich is to develop mental pO'lflers and develop discipline.

'l'he teacher, for example, will give a command and the

child will carry it out l,'fithout speaking.
()) Recitation and drarnatizat ion:

memorizat ion and

recitation of short stories and poems which are of interest to
the child; simple dramatizations.

(4) Elocution:

easv conversation and narration of

tales and stories.

(5) Writing:

drawing exercises and games to develop

muscular coordination; for example, drawing balls and other objects which are of interest to the child; writing letters, words,
short phrases and sentences which have meaning for the child.)
The following general activities have been suggested
for use in the month of March.
(1) Oral reading:

exercises, games and stories to de-

3 Programas para las Escuelas Primarias, Primer Grado,
{"exlco, D.F.) .l:!dicionesTf'Fara el Laestro," 1944,5-6.
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velop aucitOTY Hnd visual aiscrimination.

(2) 3ilent reading:

using games and riddles.

(-3) Recitation .:1nO dramatization:

memorization and

roacitat ion of short stories and poems relat ing to snring, flowers,
expropriat ion of

tt'ie ~)~troleum

industry' and den ito Juarez f birth-

day; simple drama.tizations.
(4) ;i;locution:

conversa.tion relating to significant

holidays of the r!lonth, experiences of the ch ild; narration of

simple storj;3S.
(5) vt'riting:

drawinr: exercises and games to ctovelop

muscular coordinat ion; writing letters t words, short phr.:::;.sas and
sentences wh ich are of inte rest to the child.

(6) Spelling:

teaching the use of capital lattars. 4

The follo. .·.fing ganeral activities have been suggested

for the month of April.
(l) Ornl reading:

exercises, games and stories to de-

velop au(dtorv and visual discrimina.ti.on.
(2) Silent reading:

interpretation of pictures by a

short sentence.
(.3) Recitat ion and dramat ization:

memorization and

recitation of stories, interesting experiences and poems; simple
drarr.at1zations.

-Ibid.,

6-7.
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conversat ions ~fhich are of interest to

(4) J.;locution:

the child; for example, his toys, his friends, hi.3

famil~r,

his

home, rind an" other int erest ing experiences.
(5) ~rriting:

drawing pictures ::mcl plaYing

mas to de-

velop motor coordination; writing of letters. WOr(;'S, sl'i.Ort

phrnses and sentances.
(6) Composition:

composing short sentences comprising

pictures, drawings and interesti.ng objects.
(7) Vocabular:f:

develonment of the vocabular:' of the

child by means of stories and conversation; correctinf"' the vocabulary defects of the child.
($) Grammar:

exercises to distinguish between

line and feminine nouns and adverbs.

n1.ClSCU-

'l'he child should be en-

courar:ed to ta.lk about his playma.tes, his dog, his cat <:l.nd other
domestic animals.

(9) Spelling:

3xercises in using capital letters;

teaching the use of the period.'

The following general activities have been sugr::ested to
be used durinf," the month of lJIay.
(l) eral reading:

exercises t games and

stor:L~s

to de-

velope auditory and visual discrimintilti on; readint, of sh ort
ohraS0s and sentences.

,-

Ibid.
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(2) Reading:

using games and riddles; <1:nswering simple

~uestions.

(3) Recitation and dramatization:

memorization and rec-

tat ion of enSi stories and poems pertinent to th·:j chi lei '5 axpeir>iences and to the sifnificant holidays of the mont;l; si~,Dle
Jramatizat ions.
(4) Elocution:

conversations pertinent to the interests

of the child and to significant holidays of the month.
(5)

~vriting:

drawing exercises and games to develop

muscular coordination; writing of words, short phrases and sentences.

(6) Composition:

composing short sentences, describing

pictures, drawings anC1 3ignificant holida~rs of the month.
(7) Vocabulary:

developing the vocabul:u"y of the child

by means of conversation and stories; correcting the vocabulary

errors of the child.
($) Grammar:

exercises to help distinguish

tH::;t ....veen

masculine and feminine nouns and. adverbs; eX0rcisas to help distinguish between singular and plural.
( 9) Spr:;lling:

exercises in uning the letters rand rr,

j; exercises in using the letter g in the syllables eat go, gui;

exercises in using the accent.

-

6 Ibid., 8-9.
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'l'he following general activities have been suggested for
the month of June.
(1) Oral reading:

exercises, games and stories to de-

velop auditory and visual discrimination; reading of short
phrases and sentences.
(2) Silent reading:

exercises with riddles; answering

easy quest ions.

(3) Recitation and dramatization:

memorization and rec-

itation of easy stories and poems pertinent to the interests of
the child; simple dramatizations.

(4) ~locution:

conversations pertinent to experiences

of the child.

(5) Writing:

drawing exercises and games to develop

muscular coordinB.tion; writing of words, short phrases and sentences.
(6) Composition:

composing easy sentences anci stories

pertinent to the interests and experiences of the child.

(7) Vocabulary:

widening the vocabularv of the child

through conversation and stories; correcting errors in grammar
and sentence structure.
(8) Grammar:

exercise~ t.o -t~each

augmentative and the

diminutive; example--comparison of medium, large and srr~1l objects.
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(9) Spelling:

exercises in using the

syllAble~3

ga,

go, gu. 7
The following activities have been suggBstec to be used
during the month of Julv.
(l) Oral read ing:

reading of eas v phrases and sen-

tences.
(2) Silent reading:

ans\'laring questions tH3rLirnmt to

the interests of the child.
( 3) :i.~~citnt ion

a.nti dramatization:

memorization an:1 ree

itation of stories and poems pertinont to the experiences anc interests of the child; simple dramatizations.

(4) &locution:

meaningful convers9-tion and narration

of stories.
(5) \4riting:

drawing exercises and games to develop

adequate muscul¢ir coordination; copying of meaningful phrases and
sentences froffi the blackboard.

(6) Comoosition:

composing short sentences and stories

pertinent to the life of the child.
(7) Vocabulary:

development of the vocabular-: of the

child through conversation and stories; correcting errors in
graml'!l8r and sentence structure.

(8) Grammar:

7

-Ibid.,

exercises in using and d.Lstingulshinr,

10-11.

feminine and" muscu1ine nouns and adverbs.
(9) Spelling:

exercises in using th.s syllab1eslue,

qui; exercises in using the question !and the excla:,.atior: rrlark. $
The following general activities have been suggested
for the month of August.
(1) Oral read ing:

reading of easy and inte rGst ing mate-

rials.
(2) Silent reading:

answering questions pertinent to

the interests of the child; interpret,~t ion of pictures by one or

more

sr~

ort sentences.
(3) i:l~citat ion and dramatization:

memorizBtion and rec

itBtion of simple stories and poems which relate to the j.nterests

and experiences of the ch lld; simple dramat lzations.
(4) ri;iocution:

oral reproducti on of stories and fairy

tales.
(5) ~vriting:

drawing exercises and games to develop

muscular coordination; writing of in'':H:Hlingful sentences and short
stories.

(6) Composition:

composing sentences and short storios

which the child will enjoy.
(7) Vocabulary:

developing the vocabular:y' of the chi.ld

by means of conversation and stories; correcting errors in gramma

8

-Ibid., 11-12,
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~,

. nd ser,tence structure.
(t1) Grai1~m"lr:
~nd

exercises in writlnE' the sy11at)1es que.

qui.
(9) 3pelling:

exercises in usinp; the exclan,,-<tion and

~he question mark; exerci3~s in usine.: capital letter;:;; exercises
~r: usinf~ such lettors

CIS

r, rr", g, j an:j tha s,,:r11ables f;o, go,
Q

~u, gUG, gui, que, qui; exercises hl using t.he acce:nt./

'fhe follo,tling general activities have been sug.:(!ste,~
for the montn of ;]eptemoer.
(1) Oral rea.ding:

reading easy and interesting ma-

terials.

en

:3ilent reading:

answering easy questions; recrea-

tional re<?dillg.
(3) !\f3citati.on and. dral'f~atlzation:

;:1emorizatlon ?3nd rec-

itation of stories .:md poems related to the intardsts ;lnd exneri-

ences of th!~ child; simnle dra';1'ltization.

(4) ii:locution:

narration of' stories; meRningful conver-

sat ion.
(5) .~'riting:

drawing exercises and games to oeve1op

muscular c"ordination; copying and dict,:!,tiot" of sentences ,,1nd

easy stories pertin(int to the int~r3sts o!' the child.

(6) Gotnnosition:

9 Ibid., 12-13.

composing sellt~nces and slort stories.

)0
.,

en

Voce b'lla ron

exercises to develop the

vocr~ bula~/

of the child and correcting defects in hoth oral and written exoression.
(8) Grammar:

review of

(9) Spelling:

pr~cedinp:

exercisas.

dictation of words that the children

hnve already learned. 10

The following general activities have been su

stcd

for the month of October.
raading of easy materials.

(1) Oral reading:
(2) Silent readi ng:

answering of easy "-iuest ions.

(3) Hecitat ion and dramat izat ion:

memori.zation and rec-

itatlon of stories and poems related to the interests of the
child; dramatization anti narra.tion of stories.

(4) r:;locution:

narration of stories; moaningful con-

versation.
(5) },,;'riting:

drawing exercises and games to dev8lop

muscular coordinat ion; copying an'.! dictqtion of simple sentences
and stories.
(6) Composition:

composinf, sent,:;nces

f.~nci

short stories

which are related to the interests of the child.

(7) Vocabulary:

exercises to develop the voc3bulAry of

the child and corracting defects in both written and oral expression.

10

Ibid., 14-15.
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(en Grammar:
(9) Spelling:

review of preceding exercises.
exercises in using capital letters; ex-

ercises in the usa of such letters as r, rr, j, g; exercises in

the use of the syllables ga, go, gu, gue, gui, que, qui; exercises in the use of the qU;Jstion and exclamation marks. l1
During the month of November, a general review takes
place which is followed by a final examination. l2
Adaotation and Application of the Program
The activities involved in the language arts prop;ram
are meaningful to the child and are employed in all of the government elementary schools throughout the Republic; these activities are

Hp plicable

to all normal children.

t,1exico is a diversified country, socially, phYSically,
economically and politically.
Sh~fl

The j·;exican children, likewise,

diversified dispositions and customs, which are in accord

with the regions in which they live.
in their organization.

The Gchools are diversified

"he organizati.on of the schools and the

availabilitv of ma.terials depend upon such fa ctors as p;eographical
location, climate, comnmnication and transportation, inriustries
and product ion, modes of living, habits anCl customs.

11

Ibid., 15-16.

12

Abid., 16.

TIH~

prenara.-
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tion and competence of the t~achars wiry considerably.

l',1odern educational methods and technL-lues must, there"'ore, he modified in order to ')e compatible with the geograohical

Il-0cation. climate, tranRnortqtion nnr

CO 'lYJunication ,

8.nCl. product ion J moues of living, habit s

t

customs of the inha bi-

fll1nts a.nd training and competence of the teachers.
~he

industries

Furthurmore,

nroblems that arise demand stud'} and reflection, but this

joss not mean that these educational probler,ls cannot be solved.

'he teacher, hO\'lever, must be acquainted with the social and
physi cal chara.cterist ics of a I;i ver, area in \"1hich the :s choul is
located, in addition to t.he f1cilities that are available.
~hen

Only

can the teacher succeed in adjuBting her orogram to the 30e-

hific needs of the child.

'fht1Se adaota.tions are merely

means and are not ends in themselves.
~he pur~':os(~ of appl,\rinr:

to a.

Iflrc\\'S

Itdaptat:i ons Ftre m:;l

"lith

the", to the prevailillg conditions and

""ith the purpose of improving the conditions, circumstaLces and
situations of a particular place or region.

Improv'3f!lent is,

tther-~fora, the nrimarv task of education .13
The language arts progrr::.m must be adapted to the nedds
of the child and the success of the program denends upon the
following factors:

~ al

13 J. Rubio Vllla.grany Carlos Peza de L1 Vega J !.ig~nda
lC:aestro, l":exlco, D. r., l':!onte de Piedad numero 15, l)espacho

1402;'" 1950,

414-416.
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• • • por su origen, por su situacion en 1a familia, por la
indo le de au naturaleza y psiquica, pur sus relaciones medio
natural y social en que se encuentra, su edad, su sexo, sus
inclinaciones J sus intereses t sus a'spiraciones, sus m9das de
impresion y reaccion, su personalidad en una
1-s.bra • .l4
( • • • his origin, his place in the family, his physical and
mental state, his relationship with the group, his age, sex,
interests~ aspirations, inclinations, in one word, his personality. J
The teacher, therefore, has the obligation and the duty
to know all of her children because without this important requisite, the child will not succeed in school.
Y no ha de contentarse con las indicaciones vagas, imprecisa3 0 abstractas d~ los libras, que 8610 tienen en cuenta

al nino en general. l ;

(The teacher should not be satisfied with the rules that she
abstracts from books because these rules are made for children in general.)

14 Ibid., 416.

15 Ibid.

CHAPTl!;H V

The Role of Silent and Oral Hending
Professor Rafael Ramirez recognizes the different roles
silent and ornl retJding have in the various erades.
gr8.de, ninet,r ner cent of the time should

b~,

In the first

devoted to orrll read-

ing; while the remaining ten per cent should be used for silent
reading.

Hovlever, with each higher grtHie, the time devoted to

oral gradual17 decreases fln(i the time spent on silent readirjg
gradually increases. l
Development of Abilitids

a.n:~

;:3kills

In the first grade, the follov.f1ng abilities and skills
should be developed.
(1) '{bid ability to read orall'! from the bltiLc}ciJoard,

reader. or from any printed or manuscript page, simple :.)ilraSdS
and sentences; these should be read as a whole and not

~1f:)rd by

word.

J.r.,

1 Rafael Ramirez, La Ensenanza de la !..ectura >;exico,
Sditorial Tecnicoeducativa, 1946,46.
.. --'
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(2) 'l'he abilitr to pronounce 'Arords distinctly and
clea.rly without hesitation, repetitions or omissions.
(3) The ability to r'iud orally without moving thf:! head

or ?oj.nting to the words t"lith the finger or with a pencil.
{4} The ability to und.srstand what is read.
(5) The abilitr to read orally bef'ore an au!::L:.mce.

(6) The ahility to rea.d manuscript. and nrinta,< letters,

both capital and small.
(7) 't'he development of such habits as good re;lding posi

tion, proper handling of books and the proper CHra of hooks.
{g} '!'he developrrHHlt of such attitudes as ar: ardent de ...

sire to read, the feeling that reading is a source of pleasure,
the love for reading, the feeling that reading is a tool for BCquiring needed and necessary knowledge and tho desire to own
books and go to the library.2
Recommendations for the First Grade Teacher
Professor Rafael Ramirez gives some worthwhile suggestions or recommendations to the first

~:rade

teacher.

(1) En el cicio inferior debe predominar la lectura ornl
sobre 1a lectura en silencio. ~n esta ultima aoem~s Sf:':
inieiara a los ninos, acentuandose los ejercicios respectivos en el segundo ano mas que en al primerc. l..a lectura
oral desde 191 primer instante debe eer lect ura comorensi va.

2

llli., 47-4e.
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In the first grade, oral reading should be stressed much
more than silent reading. Silent reading is taught only to
a slight degree because as the child progresses further,
silent reading will be stressed more and more. From the
very beginning, oral reading must be comprehended.)
(2) Procurese en la ensenanza no recurrir al an,3.1isis, al
fonetismo y la onomatopeya, sino en los casos en que por
la dificultad de la lectura se hagan absolutamente necesarios esos procedimientos. La lectura debe atacarse por unidades de ideas 0 pensamientos.

(In teaching reading do not stress the phonetic or onomatepeyic techniques, only in special cases where it is really
neces9ary. Reading must be taught as units of ideas or
thoughts. )

(3) Introduzcanse dentro de las clases, juegos educativas de
lectura J tra.bajos de expresion grafica 0 concreta y dramatizaciones de 10 que se hay a leido 0 de 10 que se va a leer.
(Introduce educational reading games, pictures and dramatization of what has been read or what is going to be read.)

(4) la clase reglamentarla de lectura debe ser diaria con un.
duracion de 20 minutos.
(There should be a daily reading lesson lasting 20 minutes.)

(5) En otro momento del dla escolar bastante separado de la
clase, practiquense algunos ejercicios complementarios de
lectura.
(At some time during the school day, other than the reading
time, exercises relnted to reading should be done.)

(6) No engloben los maestros la ensenanza de la escritura
dentro de la clase de lectura. Escribir es una cesa diversa
de leer y , par le tanto, debe ensenarse en una clase diferente. 3
(Do not mix the teaching of reading and writing. Writing is
different from reading, thus reading and writing must be
taught separatelv.)

3 Ibid., 50-51.
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An Illustrated Lesson in i3eginning Reading

Professor Rafael Ramirez describes a reB.ding lesson
present~d

by a first p:rade teClcher.

The

t.each~)r

tole: her chil-

dren the following story:
!1E~sta

era una viejacitfl., muy srrugaditr:, que barriendo,

barriendo se encontro medlo • • • "

(There was an old

WOllk'1n,

very

wrinkled t who 'dh 11e 5weeping and sweeping found an old coin. • .)
As soon as the ta r1cner finished the st,ory and after she and the

children conversed together. the children were
stor~Y

with expression.

Albums were lne.dc

b\~

at~le

to reteLL the

the children and they

were illustrated with drawings re La.ted to the story.
also made her

O\"ln

'The

album from larp;e sheets of cardboard.

vided the story into allort Simple reading les13ons.
page of her Hlbum she wrote t,he follo\'ring:

"Una

tl;'~acher

She di-

On the fi!"st

viejeci.t~,

arrllgadi ta, barrfendo) barr-iendo, se encontro medio."

muy

(An old

woman, very wrinkled, sweeping and awaening, found an old coin.)
This page was illustrat ed with a colorful picture of an old

VfQOl''j.n

sweeping.
The teB.cher then continued \tdth the rest of the story.
k .•

'iqua hare con este medio'i'

Si comr)ro pan, se me acabn, y si com-

nro queso se me acaba tambien. • •
coin'!

(What shall I do with this

If I. buy bread, I won't have any monev left, ancl if I buy

cheese, I won't have any mone'! left • • • )

The teflcher- wrote the

following, on cardboard strips and olaced them in the front of the

#>

:lsssroom.

nUna vlejecita» muy srrugadita, barriendo, barriendo,

~e encontro medio."

(A.n old woman, vary wrinkled, sweeping and

~weeping, found an old coin.)

'l'hl":l brightest children lffere asked

to re!CI.d the cardboard strips first and graduQllv all of the chil~

ren \"Iera able to read them.
In order to avoid mf~morization the teachfJr devised a.

game entitled: "[i,iuien as 1a viejecita sabiai'n

olel woman't)
~ll

(,'iho

if:'

the wise

The puroose of the game was to be able to ident,ify

of the nhrast:Js on the cardboard strins.

The child ""he

able to accomplish this would be the vlise 01,; woman.
lasted for about ten minute;:;;.

lWere successful.

!{ot all of

Wl;)'S

'I'his game

ttl':: children,

hO'J'!ever,

"hose children who were not succcissful were

given specia.l help a.nd attention.

The next lesson consisted of completing phrases in the
story.

Incomplete phrases were printed on largo sheets of

p~per.

For example:
"Una ••••••••••••

J

••• , errugadita,

••••••••••• , barriendo,

,
se encontro •••••••• ,

Tie teacher explained to the children that she had the missing
words 1n a box on her desk.

'l'hose children who didn't rcset wi.th

success in this lesson wero given special help in v'lord study.

'rhis teecher believes thnt:
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EI material de lectura debe sar cautivadas. Como quiere
usted que aprendar las criaturas cuando se les ponen lecciones con frases como estas: "Si se,n !rIa mula es mala."
Las frases en si son 'repugnantes, y luego piense usted que no
tienen conexion unas con otras.
(rrhe material used in the teaching of reading must be at ..
tractive. How can you expect them to learn if you use sentences like this: nYes, I know, n "The mule is bad. n These
sentences are repellent and are not related to one another.)
On the following day, the teacher wrote ehe next part of
the story on the second page of her album; on the third day she
wrote the next part of her story and this continued until the entire story was written in the album.

The children copied the

story part by part in their albums and illustrated each part with
the appropriate illustrations.
As soon as the children knew

hOV;T

to read the complete

story of the old woman, the teacher gave them a reader.

This

reader was based upon the following requirements:
Ha de tener buena literature, naturalmente dentro de la
esfera de intereses y comprension de las criaturas. Su
literatura sera variada: conciones de cuna, experiencias
infantiles de la vida domestica y escolar, cuentos de hadas,
poemitas, historietas y fabulas, leyendas y mitos etc., ha
de estar bellemente ilustrado, porque los grabados, en un
buen sistema de lectura, son a menudo una parte integrante
~el metodo para ensenar.
li'inalmente, el contenido del libro
que yo escOja, ha de estar adjustado a las experiencias de
mis ninos. 4
{It must have good literature which is within the interests
and comprehension of the children. Its stories should be
diversified: lullabies, children's home experiences and

4 Ibid., 70-77.
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experiences at school, fairy tales, short poems, fables,
legends, myths, etc. It has to be beautifully illustrated,
since pictures often ola,/ a ver,r important part in the teaching method. Finally, the comtents of the book that I choose
must be adapt-::d to the experiences of my children.)
The method that has just been described is advantageous
for a number of reasons.

First J reeding acquires significance

and meaning from the very beginning; secondly, the children are
not burdened with phonics and analysis; thirdly, the children are
better able to grasp the sibnificance and meaning of 'lflhat is read;
fourthly, the ch ildren ta ke an a cti ve part in reading--through
games and other meaningful activities; and fifthly, the contents
of the reader have rreaning an') significance for children becaU''jA
they are be.sed upon the experiences and interests of children.

5

Appraisal of Reading
At the end of the first year, the child is given a
standardized test, the nam\,) of which is "Lenguaje. n
put out by the Secretar:la de Educacion Publica.

This test is

It measures oral

reading, writing and spelling.
Rapidity in oral reading is measured by tabulating the
number of words that the child is able to read in two minutes.
It is recommended that this test be given to a fevl children at a
time.

The results will be less accurate if it is used with large

groups of children.•
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'l'he child first reads the paragraph silently and then
orally.

'1'0 sllve time, whjle one child is reading silently the

other child reads orally.

It is recommended that the teacher

does not interrupt the child while he is reading for the purpose
of correcting errors.
It is necessa~' that the teacher have at her disDosal a
large sheet of paper with a list of the names of all of her children, with the following items:
(I) Number of errors
(2) Number of correct words
(3) .score
The total sum of errors is recorded in the column
marked number of errors; the number of \'lords read correctly is
tabulated in the column marked number of correct words; and the
final score is tabulated

b\r

subtracting the number of errors from

the number of words read correctly bv the child.

Such items as

mispronunciation, syllabication, accenting the vvrang words, and
6
skipping words and lines, are counted as errors.
The following story is used in the appra.isal of oral
reading.

6 Secretaria de Educacion publica, Nanual de Direcciones
Pnra La Aplicacion ~ Galifici~de Las Pruebas-Pedagogicas de
promoCTon, Primer Ano, ;:,:exico, V.F:-;-Talieres, Graficos- de-ra
S-~~.f'.,

1952, 4.
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10
5
:n una casita vi via un.'3 coneja can sus tras cone;jitos.

15

20

Cuando ella salta a. trabajar, dajc1.ba lB. C;:'l.~VJ bien

25

Cerr3;:1E\

t

30

para. protagar a sus hijos del lobo que quer!;) devor:3r10s Y

35

40

e speraba siempre el momento en que estuvleran solos para
comerselos.

55
50
lobo se
mama
coneja
habia
salido,
81
Un dla en que la
65
60
un bonito
diciendo
que
tra!a
acerco a 13 puerta y llama
75
70
p;3ro
el105
no
le cre:,'eron, n1
regalo para los conejitos;
85
80
tenian m1edo. mucho m1edo de los afilados
se asomaron, paes
45

90

dientes del lobo.

95
Sa estuvieron quietos, sin hHcer ruido

100
parI) (lue el lobo no los oyera.
110
105
ItI<'is
fuerte,
queria que st:.l.1ieran a
1;;1 lobo volvlo a 11~il1a.r
120
115
recibir las zanahorias que hab:ta. cortado en el huerte ve'::inol130
125
conejitos
eran
listos
y adem.as obedientas.
Pero como los

140

135

abrieron1t sa sHlvaron de ser devorados por el loho.

145
150
Cuando regreso mama coneja, encontro a sus cone,jitos to155
160
(lavia temblHndo de miedo t Dero sanos Y salvos :! muy content;:

165

170

SBCO de canastita unas frescas 7H·Jnahorias, que regalo a sus

175
180
hijos como premio par huberlr ooedecido.?
7

~ ••

5.
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Appra.isal of oral reading is shown in Table III. S

TABLE III
APPRAISAL Or ORA L Rt!;ADLlG IN
THS FIR3T GilADE

Rate of

Or~l

Peading

ClassificCl.t ion

Number of ;:ords
-.,~.,---

..........
Rapidly ·... ..... .. ... .
Average ·.... .. ...... . .
Average ·............ ..
Slow ..... . ... .........

Very rapidl)'

Very slow ••••... ·•····

10

. .

--

128 or more

- 127

9

103

g

S3

7

66 -

82

6

43 -

65

5

42 or less

- 122

As soon a s tests for oral reading are administered to
the children, the teacher reads the instructions indic3.ted at the
top of the page.

To make certain that all of the children under-

stand hOill to do the test, it is recommend ... o that the tee) cher put
the example on the blackboard.

Any part of the test that is not

understood bv the children must be made clear by the teacher.

8

l..l?iS!.
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As soon as the children start the test, no questions or interruptions are allmved.

If this initial explanation is understood by

the children, they Wi 11 not encounte r difficulties.

For each

part of the test answered correctly, one point is given; the maxi
mum number of potnts is twelve. 9
Figures 1 to 4 which follow have no individual titles
but are published under the general title of Comprension de la
They are tests which show how silent reading can be
appraised through the measurement of comprehension. 10

~ectura.

9

Ibid., 6.

10 Secretaria de Educacion Publica, Lenguaje, Nexico,
D.F'., Ta11eres Graficos de 1a S.E.P., 1952, 1-6.
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COMPRENSION DE LA LECTURA
INSTRUCCIONES; Lee cc.idadosamente cada una de las oraciones que estan abajo de los dihujos. Marc. cada uno de ellos con
10 que se te ordena.
F..IF.MPLO

1. Tacha con una cruz Ia cola del borrego.

2. Encierra en una rueda el

0;0

del borrego.

1. Dibuja una ruedila arriba del !ambor.

\2. Sdala con una
\>....-_._-,_.- - - ' -

crU2
""'-"

la paloma qae esta parada en c1 palomar.

···--Y~·_£~'~-----~~----.,-..,-~,.

Fig. 1
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3. Enderra las peras en una rueda •

.(. Seiiala con una cruz a la niiia que vende flores.

5. Dibuja una ruedita arriba del animal que vive en
Fig. 2

d~~(t!l._
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Mama dej6 de coser par.} arrullar a Lalo.
Cuando Lalo se duerma, mama 10 acostara en su cuna.

6. Dibuja una cruz en donde duerme Lalo.

Adelita y Susana juegan en eI patio de su casa.
Susana brine a Ia cuerda.
Adelita juega con Ia pelota.
7. Seiiala con una cral eI juguete de Adela.
8. Dibuja una ruedita en eI vestido de Susana.
Fif'.. 3
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Memo y Luis juegan con un papa Iole.
El papalole se enredo en la rama de un arbol.
Luis subt al arbol para bajarlo y Memo 10 ayuda.
9. Scnala con una cruz al nino que ayuda a Luis a subir al arOOI.
11). Dibuja una ruedila sobre 10 que quieren alcanzar los niDos.

Mi galo se llama Pipo.
Pipo es lravie$o y jugueton. Le gust. asustar a las gallinas.
Las gallinas cuando 10 vent corren a csconderse en eI gallinero.
11. Dibuja una ruedila arriba del animal que asusta a las gallinas.
12. Tacha con una cruz el Ingar donde se esconden las gallinas.
Fir. 4

CHAPT;~H

VI

OF I.JIT IAL il>1ADII:G

Regulations do not require the use of anyone Pflrticu-

In.r method in the teaching of reading.

'rhe ~~xp(;lrienced tf.il3Char

realizes, hOiN'eVer, not all methods can be used successfully with

all children"

The application and success of any method is con-

ditioned by the child's environment and the preparation and
t raining of the teacher.

not comuetent.

The best methods fail when teachers are

This is why the Department of b;d.ucation g1 ves the

teacher the right to select the method she considers most appro-

priate.

Ho\t.Jever, the method selected must respect the dignity

~nd worth of 911lch child.

In addition, it must not, in an:,

tterfere with the normal development of the child.

WAy

in-

Those metho0S

which take into account children's experiences, those methods
that awaken the interest, stimulate initiative ana develop the
creati va spirit of the child, are the methods that will be most
successful. l
1 J. Huhio Villagran y Carlos Peza de 1a VetT,.l1» ~eT!da:
d a1 :':a.estro, i,jexico. lJ.1'., Honte de Piedad, numero 15, Lespacho

402, 1950, 422-423.
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The two most widely used methods in teaching reading
~re "el metado onomatepeyico Tf and "el rnetado global

0

natural."

El Metado Onomateoeyico
Professor Gregorio Torres Quintero, author of this
method, contends that it is superior to any other method because
of its simplicity and enduring success with children. 2
This method is phonetic because it employs the sound of
the letters and not their names.

The sound is essentially

0110-

matopeyic which means that the sounds of the letters represent
noises and voices produced by man, animals and objects.

It is

analytical, because in this method, words are divided into syllables.

It is synthetical, because words are formed from the syl-

lables.

Lastly, it is simultaneous, because the child learns

reading and writing together.)
The value of this method lies in the attractive and appealing wa" in which the vowels and consonants are taught, in the
selection of meaningful words and in the t~aching of the letters
2 Gregorio Torres Quintero, Metodo Onomatopeyico ~
cido Para Ensenar- a Leer, IVl.exico, D.F., Domicllio de Is Editora,
Baltimore 101, inside-COVer "Instruccionesa--no date.
)

Gregorio Torres Quintero, ~

£!! Metodo Onomato-

2 eyico, Mexico, D.F., Editorial Patria, S. A., 1950, 69.
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of the alphabet, not by their names, but by their onomatopeyic
sounds. 4
In conversations with Profesora Illercedes Hernandez the
writer found out that preparatory exercises were essential before
the child actuallv learned the me chanics of readin~: and ~.'lri tinge
Pre-writing exercises are given during the first, second and
third weeks of school.

All of the letters, lines and arcs are

taught by means of games.

.

B? wa:r of example J the teacher would

recite a poem, repeating it several times until the children were
able to recite it.

The name of the poem, "Jack Jumps over the

Candlestick," would then be dramf-ltized bl' the children.

Some

children \~ould be asked to go to the blackboard and draw the
candlestick, representing it bv two simple lines.

-L.

Then they

were a.sked to represent the path Jack followed when jumping over
the candlestick, forward and backward, which is represented by

~.

simple curved lines, like this:~'

This is first done in

the air, then on the blackboard and finally on paper.

The teacher-

directs the recitation of the poem with a ruler or a stick, moving to the left and to the right with the recitation of each
line.

Such rhythmical exercises continue for three consecutive

days since both the drawings of the candlest ick formed by straiglt

4 Gregorio 'l'orres Quintero, l:etodo 0nomatopeyico
Reducido ~ Enser~ §!.~, inside cover.

52
ines and tne sweeping jumps formed by curved lines, are neces~ary preparatory exercises for writing. 5

Pre-reading exercises include simple language activi~ ies.

Ordinarv conversation, the purpose of which is to enrich

Ithe vocabulary of the child, constitutes an important language
~ctivity.

In addition, words are divided into syllables.
After a few weeks of preparatory exercises, the actual

teaching of reading and writing is begun.

Five steps are used in

the teaching of a vowel or a consonant.

(1) A story is told in order that the children may find the
onomatopeyic sound.
(2) The children sound out the letter.

(3) The children find words beginning with the same sound.
(4) The teacher writes the letter on the blackboard.

(5) The children write the letter first in the air, then on
6
the blackboard, and finally on paper.

The following letters are associated with onomatopeyic
sounds:
i--the C~T of a mouse

iiii

(as in polite)

-

-

u--the whistle of a train uuuu (as in moon)

5 _profesora Iiftercedes Hernandez, first grade teacher,
Escuela Repub ica del Brasil Anexa a la Nacional de TiJaestros departmento de senoritas, TI !"l.exico, D • .F., I<exico. (Personal Interview)
It

6

Thii·
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o--the shout of a horse trainer

0000
,.-

(3S

-

in for)

~--tb(3 er"" of a frii~htened child ~aa (as in ~!:)
e--repetit:i.on of a question ~...!l~ (as in £!!!!!!)

---

a--the sound of a firecracl~er §!.~ (as in --~
sassafras)
.
r--the noise of

l'W

a.utomobile !:!:!.I (as in L~n)

rr--the noise of a wagon going dO'1m a. stone street

! I IT IT ! I (it has a rolli.r!£l sound)
m--the moO of a cow ~ (same as in Sngllsh)
t--thc ·ticking of a clock

llll (different from english !:.

in that it is sounded by placi ng th.J tip of the tongue
between the teeth)
l--the sound of s. dog la;Jping water

ll1.-l

(same as in

~nglish)

j--the panting of a dog
h but

V8ry

1111 (has a sound

similar to English

much more aspirated. like the German

f--the hissing of an :1n1::-:ry cat

.u:..g:

!!Sh)

(the same as in English)

n--the ringing of a bell !llli.!!! (the same c~S in b:ngllsh)

c--tha cackling of a hen ££..C...£ {before a, 0, u or before
another consonant, has the ~tound of the ,~ngli8h

!s"

as in

carro (~)J casto {~)J cubo (~), elas. (class),
crema (~e~m), acto (n~t)
q--the cackling of a hen

~ (same as in English)

g--the sound of a person gargling g,gg {before a J o. u or
before a consonant J has the sound of i~nr:lish g in gas J
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go, gun, grand.

Before e. it it has the sound of Snr:;lish

ch--the noise of splashing water £h
ch in

ch:~ese,

of ch in

mil ch

r!.qh~s.

£h

£h ~ (like English

It never h 15 the soun

of .!i. nor

ine )

--_

ll--the noise of a saw 11 11 11 ........
11 (this is a spacial letter
which sounds very much 1ike,:nf;;lish 11 in

!!~-!l:io!:.l,

bril-

liant, or more like the combination ll-y in all year)

band v--the baa of a sheep

~;

vvvv (both have a softer

sound than an l~nglish b)

'"n--the crying of an anp:rv or frightened child !l !! rl

n.

-~~-

.!!y

(like

in canYQ!! , I2.t}1.Q!l)

p--the pop of a. cannon .E.£.E. (same as in ::;nglish)
z--the sound of fireworks !ll.! (as in ;;;nglish s in less)

x--the sound of a sneeze

~

(sounds like ks or ga, never

like sh)7
B,r way of an illustration, Profesora i'lercedes Hernandez

told the children a story about a mouse who got caught in a trap
while going after a oiece of cheese.
iil~.

A picture of a mouse

w~s

In its agony it criad out

held up before the children.

The

teacher encouraged the ch ildren to produce the same sound and af-

7 Gregorio Torres Quintero, Netod-,~ Onona~9Eey'~S!J~
Reducido Para J:i:nsenar A l.eer, 1-14.
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terwards an illustration \t.Jas drawn on the blackboard.
dren then copied the picture in their \tvrit ing books.
sounds vlere taught in a similar way.

-

The chil_
Other

According to Profesora

Hernandez, "knowledge of sounds is necessary before the first
word can be taught."

The first word taught was

mama,

Ttmother."

In order to teach this word the teacher told the children a
story about somebodyts mother, illustrating it with a picture.
The teacher encouraged the children to pronounce the word slowly,
breaking it into syllables.

The children were encouraged to find

other words beginning with the same sound.

Profesora Hernandez

wrote the word on the blackboard and afterward the children wrote
the word in the air, then on the blackboard and finally in their
writing books.

The follov-nng illust rat ion or exercise was put on

the blackboard to unite the letter

~

with the vowels.

Various words were made from this illustration: for example,
• marne,
• ama, amo, etc. Other words were taught in a similar
mama,

way.S

S Illustrated lesson by Profesora Rercedes Hernande;,
first grade teacher, ttEscuela Republica del Brasil Anexa a la
Nacional de Maestro departmento de senoritas," r.lexico, D.F.
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El Metodo Global

0

Natural

This method is more recent and some teachers deem it to
be one of the most practical and effective methods in the teaching of reading. 9
This method is called global because it is used through
out the world, notably in the United States and Argentina.

It is

said to be simultaneous because reading and writing are taught
together. It is natural because it utilizes all of the faculties
of the child. 'Instead of teaching reading solely by phonics, it be
gins with the teaching of ideas, sentences, phrases, meaningful
words, and

las~ly

by sounds.

The underlying philosophy of this

method is that ill order to insure successful reading, the visual
presentation of printed materials should be related to the
child's language. 10
Pre-reading and pre-writing exercises are indispensable
acti vities.

The duration of th is preparatory period depends on

the capacity and experiential background of the children.

Games

are used to develop auditory and visual dis crimination; vowels
are taught during this period; exercises to distinguish manuscript and printed letters are given; sentences are analyzed into

9 Profesora Hilda Cisneros Limos, first grade teacher,
Escuela Republica del Brasil Anexa a la ~dcional de ~laestros departmento de senoritas J n Mexico, 1). F • (Personal Interview)
fT

10

Instituto Nacional de Pedagogia, Mexico, D.F.

......
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l"lOrdS, and '"pre-writing exercises

con:::;istini~

of trHcine. drawing

and modeling are stress~d.ll
Arter this preliminary period the teacher distributes
readers to the children.

As soon as the children have an ade ...

quate sight vocahulary they are given exercises in analyztng
words into syllables, formation of similar words and word families.

Knowledga of these two syllabic techniques enables the

children to fonn ne'., words and sent ences .12
By way of an illustrat ion of this method de.'Uonstrated

by Profesora Hilda Cisneros Limas, first

~~ade

teacher, the tol-

lOWing sentence was written on the blackboard t the purpose of
which was to teach the word

li~.

ITEsta as una lima."

The first

step consisted of having each child smell, touch and taste a

large green lime.

The second step consisted of analyzing the

sentence into words.
words into syllables.

'I'he third step consiste(l of analyzing the
ff~s/ta as

ulna li/ma. rt

The children were

then encouraged to think of word.s that began with the same initial sound as lima.

After this was accomplished. Profesora Limas

proceeded to write another sentence of Similar structure on the
blackboard.

rt

l~sta

11

!M&.

12

!'b\&.

as una manzana."

To insure success in learn-
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ing the '.'Iord manzana, each child had the experience of touching,
smelling and tasting an apple.

The sentence and words were simi-

larl)' analyzed into their component parts.
.;~ntence&

In adoir, ion, the t\'10

were compared for similarities and differunc f,;)8.

fasora Limas has great faith in her technique.

after a short time, all of her children

wer~

Pro-

She claims that

able to analyze and

construct new words and sentences wlth ease. l 3

13 111ustrat ion by Profesora Hilda Cisneros Limns,
first grade teacher, "Sscuela fie:'ublica del nrasil Anexa a ls
iiaeionEtl de Haestros depat'tmento de senorita.s. l":exieo J D.F.

CHAPTER VII
SUlViVJl.RY

CONCLUSIONS

l-i.Nj)

The act of reading makes up a large part of school life
in

~Ilexico.

It is considered to be the most important subject in

the curriculum.
The competent first grade teacher in Mexico is becoming
increasingly aware of the importance of a reading-readiness program.

She realizes that each child is a "unique'! individual dif-

ferent from othar children mentally t physically, socially and emotionallv.

She recognizes the important role that home and envir-

onmental experiences play in reading success.
The earlier methods used in the teaching of reading
in fViexico disregarded interest s, experient ial background, needs,
etc., although the Rebsamen technique was formerly valuable, it
is no longer considered adequate.

The onomatopeyic method haa

been very valuable in teaching reading during the past years and
a large number of teachers still use it.

Hov;ever, the global or

nat ural method appears to be more scient ific.

It recognizes in-

dividual differences; meaningfulness and interest are two of its
chief concerns.
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Whatever mothod is used it must take into consideration
the "I,'111ole" child and not merely his intellectual growth.

It is

of primary importance that the teacher adjust the application of
the method to the needs of her particular children.

The reading

program must be based upon material that is interesting to the
child.

He must feel a genuine need for reading.

Last but not

least, the methods should develop linguistic, dramatic, artistic
and constructive activities.
I!.at erials and supplies such as charts, paper, craYons,
paints, pencils, picture books, clay, etc., are not furnished by
the IV:.exican government J since government funds are inadequate.
Many classrooms are bare except for small tables and chairs used
by the children and the teacher's desk and chair.

In spite of

this, the classroom environment is a warm and inviting one.

The

relationship betil\Teen the children and the teachers is, for the
most part, close and friendly.

Many of the teachers the writer

met spend much time outside of school hours constructing teaching
materials and tutoring children free of charge.
teacher is

~

fine example of a real teacher.

The l\lexican

She must be, in

order to put up with an average monthly income of only 600 pesos,
which amounts to a little under ;1r,70.00 in American money.
During the Colonial period, 1521-1821, there were comparati vely few schools for the !fJexican children.

It 1,'1as chiefly

children from wealthy homes who received an adequate education.
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During the regime of Porfirio Diaz, 1867-1910, nearly
ninety per cent of the population could not read or Wli.te.

"Dic-

tator" Diaz called a noted ;Jwiss educator, 8nrique Rebsamen, to
:i;exico.

He established the first training school for teachers at

Jalapa J Vera Cruz.

It '"ras not until 1917, however, that any no-

table progrBss was made in education.
In 1921, President Obregon appointed Jose Vasconcelos,
Einister of E:ducation.

This brilliant man began the 'tlork of edu-

cating the millions of fjiexicans who never before had been given
the opportunity to study and to learn.
of federal, state and city schools.

There are now thousands

By 1935

illiterac~'

in

r:~ex

ico had dropped from the 1892 high of close to ninety per cent to
about sixty per cent.
School children in the plateau regions in and around
II-:exico City have their vacations during December and January, the
coldest months of the year.

That is because no heat is provided

in school buildings and it would be uncomfortable for children to
sit and study.

In the northern and extreme sout bern parts of ;:-iiex-

iCo, because of intense summer heat, children are out of school
during the months of June, JUly and August.
Public educat ion in ;·';exico has made great progress during the past ten years.

For the last fifteen years the 1·1exican

government has carried on an extensive school building program.
This was especially true of the Cardenas

admini~3tration

which

r
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\I'lCts i.n pOt,rer from 1934 to 1940.

lJurinc the n~xt nf_',ini3tration,

tr at of Camacho, cor.p;ress passed ,;} law forcing noo pIe to provide
all 5.;rvants in the home with dail'1 instruction in reading and
ltlriting, given by a qualific(l p::rson.

Those who failed to comply

',-lith this law were to bt; punLc;'hed by a h(:.;avy fine.

11 Literac

has been much reduced, so that now only about

thirt'l per cent of the people are still unable to read and write,

which is a notable improviJ:nent in a short period of time.
I

Frt3Sident Adolfo Huiz Cortines, the current president.

is doing an excellent job in the great task of education in rv~ex
ico.

By way of exemplifying this statement, the budget for educa-

tion in 1940 was about 78,676,674 oesos (approxirtlr'ltely 9,048,450
American dollars).

In 1946, 207,900,000 pesos were set aside for

education (npproximately 24 J 174,418 Amorican dollars).

In 1954

m'-}re than 400,000,000 pesos have been set aside for education

(approximat0ly 46,511,628 American dollars).

It is interesting

to note that his policy to'lt'tard education and religion is one of
absolute tolerance.
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